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BIFFERING VIEWS
FROM DIFFERING
PERSPECTIVES

Laurence W. Aronstein

We ought to be looking at Career
Education as a major educational reform
for this decade. All too often, educators
perceive change as a short-term proposi-
tion. However, any change that attempts
to bring about a closer connection bet-
ween what we do in school and what
happens in the real world and, as a
result, makes education more relevant,
goes beyond being a simple change and
shouid be considered a movement for
reform.

Reform movements need coordina-
tion. In this issue, we attempt 10 show
that this coordination requires efforts
ranging from national to state, from
state to regional, from regional to dis-
trict-wide, and from district-wide to the
school-wide scene. Each of the authors
in this edition presents his/her view on
Career Education in perspective. Even a

Laurance Aronstein is the Career Education
Coordinator for Rockland County BOCES. He
did undergraduate and graduate work at the
City College of New York. has attended the
University of Alabama and the State Umiversity
College at Potsdam. New York and is a gradu-
ate of the Stote Umversity of New York at
Bufalo. He 1aught n the public schools of New
York City and served as an Assistant Professor
of General Science at the State University Col-
lege at Buftalo. New York before assuming his
present position,

Dr. Aronstein is the author o/ many other
preces that have appeared m The Science
Teacher, New Voices in Education, and the
Jousnal of Tollege Science Teaching. Re-
cently. a manuscript he co-authored with Ed-
ward G. Olsen titled Action Learming: Stu-
dent Community Service Projects was
published by National ASCD. Larry 15 also
chairman of the NYS ASCD Committee on
Career Education.

casual reading of this entire edition
shruld clearly illustrate to the reader
that the concerns of the authors vary
widely. However, a closer scrutiny of
these concerns reveals a chain of rela-
tionships. We simply cannot begin to
affect growth in a child's career develop-
ment without having the coordinated
supportive efforts from our national
leaders all the way down to our local
school leaders. Although the issues of
their concerns vaay vary, there exists a
central commonality of purpose.

On the national scene, we are begin-
ning to see a reneved emergence of
leadership. Career education represents
a marriage between something general
and something vocational. However,
both parents do not seem eager to sup-
port the “brat”. The Congress for the
first time has given career education its
own allowance, yet, in these highly infl-
ated times, there’s not enough to thrive
on. Career education needs continued
support from its parents. Still, career
education needs to be independent of
both general and vocational education
domination if it 1s todevelop in a healthy
way.

State education departments in a few
states have begun to recognize the de-
sirability of career ecducation. However,
in some cases, that recognition tends to
be nearsighted. The tendency has been
to view career education as something
that might fit a model. Wherever career
education has heen successful, we have
seen it follow optional models. Infusion
models at the elementary levels; de-
velopment of inter-and cross-disciplin-
ary approaches at :he middle school; and
the develupment of viabie outside-of-
school exploratory programs and skill
development! programs on the high

ERIC
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DIFFERING VIEWS FROM DIFFERING PERSPECTIVES

school level. New resource must be allo-
cated to fully develop the potential for
optional models.

Regional approaches have been
relatively unique to some states. We
have seen a tremendous sharnng of
valuable resources through regional ap-
proaches. The cost involved in initiating
a regional approach to career education
for several local districts 1s little more
than what it would cost one district to do
the same. Stull the desire for disnct
autonomy has limited reg.onal ap-
proaches except in those areas which
have successful histories of regional
cooperation

Many local districts have initiated
career education programs However,

many of the programs are extremely
limited in terms of quality and quantity,
or the resources te sausfactonly support
such an effort. Often a group career gus-
dance course, or a lecture series given by

0000

community people, or a career fair are
wrnitten off as programs. We must move
beyon:i the token affair and plan com-
prehensive approaches.

At the school level, there is perhaps
the greatest leeling of urgency Teachers
and parents are the most aware that
schools are failing to make the connec-
tion between the content of schooling
and the real world of work. Still teachers
need assistance n revising their cur-
ricula and examining the growing infor-
mation refated to career education.

To discredit the interests and con-
cerns of any one of these vital hinks is to
break the precarious chain upon which
our hopes for the improvement of the
curriculum hang. There exist many sides
and angles of that multi-faceted thing
called Career Education. This icsue re-
presents an attempt to get a look at those
many facets from a variety of perspec-
tives.




INFUSING CAREER
EDUCATION CONCEPTS
IN THE CURRICULUM

Albert J. Pautler, Jr.

Career education is a concept which
has attracted a good deal of attention in
the United States within recent years.
Large amounts of money have been
spent on implementing so-called career
educat:on programs in many schools and
districts in the various states. The
money flow has come from a number of
sources including the Federal govern-
ment, the various departments of educa-
tion within the states, as well as local
school district funds. Many projects
have been supported by “soft money™
(grants) for varying time periods of
operation. The “moment of truth™ for
such career education projects occurs
when the “'soft money" runs out and it
is then up to the local educational agen-
cy (LEA) to suppoit the project or dis-
continue it. Every attempt should be
made to infuse the basic concepts of
career education into the all-school pro-
gram during the period of “’soft money"
funding so that a program exists when
the period of funding ends. Many pro-
jects have already reached this so-called
“moment of truth”™ and evaluation and
research will soon be available to indi-
cate the number of grograms that have
been discontinued the moment grant
money funding ended.

The intent of this paper is to develop
a ratvonale and position on how career

Dr. Albert J. Pautler 1s an Associate Profes-
sor i the Department of Curriculum Develop-
ment and Instructional Meda, Faculty of
Educational Studies. State Universiy of New
York at Buffalo. He has served as a consultant
to numerous programs and orgamizations con-
cerned with occupational preparation and 15 the
author of two books related to the topic. He 1s a
member of ASCD. NYSASCD. and a number of
other professional organizations.

education may be infused into the exist-
ing curriculum. The schools and districts
interested in career education will face
the problem of how to do it within the
existing educational and social structure
of the district. By means of infusion of
career education concepts into the cur-
riculum, a school or schoo! district
would have little more to do when the
“soft money" funding period ended.
Also, those districts implementing
career education programs with district
money and staff resources will want to
consider the infusion process. The basic
goal of such a process is to help every
teacher become a career education
teaciier.

As a start, it would seem that some
operational definitions would have to be
presented in order to define the terms,
“*career education’” and ‘‘curiiculum.”
This writer will use the Hoyt definition
of career education. To ‘Hoyt, “career
education 1s defined as the total effort of
public education and the community
aimed at helping all individuals to
become famihiar with the values of a
work-oriented society, to integrate these
values into their personal value systems,
and to implement these values into their
lives in such a way that work becomes
possible, meaningful, and satisfying to
each individual.”! It should be made
clear than many definitions of carcer
education have been coined. If the Hoyt
definition does not suit your district’s
purposes, choose one that does or search
for another. The word, curriculum,
means many different things to many
ptople. The Inlow definition of cur-
riculum will be used in this paper. To In-
low, **curriculum will carry the connota-
tion of the planned composite effort of
any school to guide pupil learning

ERIC
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INFUSION CAREER EDUCATION CONCEPTS IN THE CURRICULUM

toward predetermined learning out-
comes.”2 This definition 1s similar to
ones espoused, among others, by Doll3,
Ragan?, and Saylor and Alexander®. The
infusion of a concept of career educa-
tion into the operational definition of
curriculum of a district becomes a cur-
riculum planning strategy.

LOCAL DISTRICT LEADERSHIP
The leadership within the school dis-

trict would have to make some form of
commitment to the pre-planning necess-
ary 1n the establishment of a concept of
career education within the existing cur-
rnculum. A number of basic questions
wonld need to be answered before such
a decision could be made by the educa-
tional leaders. Some typical questions
would be as follows:

What s career education?

Of what value 15 career education?

What is the philosophical basis of

career education?

Do we need a career education

theme in our all-school program?

What are the objectives of career

education?
The five questions are basic and would
lead to 2 much more involved discussion
regarding career education and its 1im-
phcations for the district. Such a discus-
sion would do well to note the Career
Education Tenets formulated by the
New York State Association for Supervi-
sion and Curnculum Development
Career Education Committee which
follow. The tenets represent a modifica-
uon und revision of Miller’s **Career
Education Tenets™ .6

NYS ASCD’s CAREER EDUCATION
TENETS

Tenet Number | Career Education is a
comprehensive educational program
focused on career life 1t should begin
even before the entry of the child into a
school program and continue
throughout one’s adult years.

Tenet Number 2 Career Education 1s
for all students and should provide an
equal view towards the sexes, regardless
of their post-secondary plans.

@ Tenet Number 3 Career Education in-

ERIC
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volves both in-school and out-of-school
experiences and unites the schools,
communities and employers in a
cooperative educational venture

Tenet Number 4 Concrete Career
Education concepts should bz infused
into all aspects of the exising cur-
riculum rather than providing a program
of separate career education course
*blocks.”

Tenent Number 5 Career Education is
a continuous process which should pro-
vide students with effective informa-
tion, skills, experiences and apprecia-
tions designed to prepare them for their
career lives.

Tenet Number 6 Career Education
supports the total awareness on the part
of the student toward the processes of.

Self-Awareness

Educational Awareness

Career Awareness

Economic Awareness

Decision Making

Beginning Competency

Employability Skills

Attitudes and Appreciations
The end product being career place-
ment.

Tenet Number 7 Career Education
should offer realistic alternatives from
which students could more intelligently
make tentative choices.

Tenet Number 8 Through Career
Education, the student should be atle to
take a more critical look at the accepted
institution,” the work ethic.

The local leadership team for the
career education concept would do well
to operationally answer the five typical
questions which have been stated.
Careful consideration should then be
given to the NYS ASCD “Career Educa-
tion Tenets™ and their relationship to
the program that is being planned for
your district and/or school.

The local leadership team may be a
task force or committee charged with
the responsibility to investigate the con-
cept of career education and make
recommendations concerning the con-
cepl. Such a team, task force, or commit-
tee should consist of faculty, parents,
students and members of the local in-
dustrial and business community.




E

6 IMPACT ON INSTRUCTIONAL IMPROVEMENT

INFUSION CONCEPT

The rationale for the infusion of a
concept of career education into the cur-
riculum must result after a basic study
of such a concept has taken place. [t
would seem essential to gather as much
information, both written and verbal, as
possible about the concept before a de-
cision is made If we do it in any other
manner, the concept might end up being
treated like a unit on sex education or
drug education. If this happens, all we
have is another add-on to the existing
curriculum. It is this writer's position
that career education is not an add-on
unit but rather a concept to be infused
into the all-school program, the cur-
riculum. The concept of career educa-
tion should be built 1n so that the lear-
ners do not even know that such a pro-
cess is taking place. Labeling a course or
a program as a career education unit or
experience will not result in a
meaningful educational experience for
all children. The infusior process would
encourage all teachers to build in con-
cepts or tenets of career education into
their units, course outlines or courses of
study. It is at this point that the leader-
ship team would have to be able to pro-
vide the expertise and leadership to
assist the teachers.

{f you establish courses, units or pro-
grams designed only for a limited aum-
ber of students in your school or district,
your approach may be headed for
failure. The theme, career education,
may be confused with vocational or oc-
cupational education and we again will
be fighting the sin of in.2llectual snobb-
ery as mentioned by the National Ad-
visory Council on Vocational Education
in its First Annual Report’ 1o Congress

An infusion strategy might be based
upon the following guides:
® Tne educational decision-makers of

the district must be convinced of the

value of such a concept of career
education.

® Career education should nos be tre-
ated as an add-on (o0 the existing cur-
rnculum Every attempt should be
made to infuse the concept into the
operational curriculum that exists in

Q
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the school and community.

o Career education shoula ror be of-
fered as a course. [t should be infused
into the existing curricular structure
within the school.

® Qur goal should be every teacher a
career education teacher, rather than
one or more teachers being identified
as “career education”’ teachers. This
will require a giant-size effort in
terms of in-service education within
our schools.

® Community involvement as stated by
Hoyt® in his definition of career
education would be an essential step
in the infusion strategy. How will you
attempt to involve your community
in the developmental and operational
aspects of the concept of career
education.,

® The concept of career education will
be most effectively infused in the
curriculum if teachers are involved in
the early planning for and curriculum
development efforts that will be es-
sential for such a concept.

IMPLEMENTATION PROCESS

Any type of implementation plan or
process is subject to local modification
to meet conditions and resources availa-
ble at the local level. The stated goal of
this process is as follows: Upon comple-
tion of the *‘soft money" funding
period, the district’s tenets of career
education will be infused into the cur-
riculum of the all-school program. Such
a process of infusion would give the pro-
gram director some level of confidence
that basic career education tenets were
being covered through the existing cur-
riculum content, rather than as separate
units.

A basic framework for such a process
follows:

1. Dustrict commitment to pre-plan for

career education.
2. Select and appoint career education
task force or leadership team.

Membership should represent the
professional staff of the school, the
community, local business and industry
leaders, and students.

3. The task force/leadership team

S
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should consider the five nypical
questions presented earlier, Miller’s
~Career Education Tenets.™ and
the six infusion strategy guides
also presenied earlier in this
manuscript.

4. The task force/leadership team
presents a position paper or reaction
paper 10 the basic concept of the
district’s involvement in career
education. This could also be a
suggested implementation model
or process for the district. (Ideally,
they would decide on an infusion
strategy rather than an “add-on™
10 the curriculum of the district.)

5. The most well-designed plan to in-
fuse Career Education into the
curriculum of the school or district

will fail unless the teachers are
receptive to the plan and well- -
versed 1n its implementation. It is
essential to conduct in-service
education programs for the
teachers in order to request their
involvement in the design and im-
plementation of the Career Educa-
tion infusion process.

6. The ideal goal would be every
teacher a career education teacher
who would be willing to build
Career Education concepts into
their normal teaching strategy.
This could involve changes in the
units or lesson plans that teachers
may have been using as well as
teaching-learning strategies in the
classroom, shop or laboratory.
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CAREER EDUCATION
“INTERLUDE OF
VOCATIONALISM”

OR EMERGING
CURRICULUM CLUSTER?

Gordon Caweltt

INTRODUCTION

One can easily obtain quite divergent
views on the career education move-
ment. Some feel that we are beginning
to take seriously, and a broader view of,
a cardinal principle that schools have ac-
cepted for some time—we should help
ready young people for the world of
work. The other view holds that this im-
plies the demise of a more academic in-
structional emphasis foisted on the
school by business and industry seeking
to reduce their manpower training costs.

{tis my contention that the rise of the
career education movement has pro-
found implications for curriculum
workers in that it represents a major ad-
dition to the instructional program on
top of other requests in the past decade.
The issue suggests the need for careful
study on the question of emphasis and
seems to require imagination in design-
ing new curriculum clusters to better

Gordon Cawelti currently 1s the Executive
Secretary of ASCD. He recerved lus B.A. from
the State College of lowa, lis M.A. from Col-
oradv State College and his Ph.D. from the
State Umiversity of lowa. Dr. Cawelti served as
Supermtendent of Schools of the Tulsa Public
Schools, and as Executive Secretary of the Sec-
ondary Comnussion for the North Centrel Asso-
ciation of Colleges and Secondary Schools. In
addition, Dr. Cawelti has been a teacher and
school admimistrator m secondary schools
throughout lowa.

Gordon Cawelti 15 a member of the Editorial
Board for Nation’s Schools, 1s a member of the
Board of Trustees for the Joint Council of Econ-
omic Educaton and of the Mid-Continent
Regional Educatonal Lab. He has numerous
publications 1o his credit. His manuscripts have
appeared in Educational Leadership, NASSP
Bulletin, Nation's Schools and The Ameri-
can School Board Journal among many others.

handle our thinking about the many
new demands being made on the cur-
ricutum.

History suggests that whether the
career education movement is an “in-
terlude™ or a trend that will be sustained
is going to be heavily dependent on
societal conditions. | believe that a tight
economy and continued resource scar-
city will very likely cause a continuation
of intensified efforts in the schools to
prepare students for the work world.

A SERIOUS EFFORT?

There appears to be a research base
for many of the characteristics being ad-
vocated for effective career education
programs. Donald Super’s longitudinal
studies of some 20 years ago started
researchers looking at the problem of
how career choices are made. He in-
terpreted career education as being
much broader than specific skill de-
velopment programs. Later studies have
shown that job stereotypes develop in
the very young and thus the elementary
school is the place to begin such unders-
tandings. However because almost 70%
of students' career choices designated in
the middle school years change by the
12th grade, career exploration is advo-
cated for middle school students. There
is evidence that vocational maturity can
be enhanced by counseling, exposure to
occupations, and work experience.
Many schools have made serious efforts
to involve every teacher in promoting
career awareness.

The federal government remains
heavily committed to career education
through its support of four different
“*models.” The National Institute of
Education has had a task force engaged
in conceptual analysis of career educa-
tion to determine where its R&D efforts

ERIC
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the past decade. the foilowing

CAREER EDULCATIIM — IWTERLUDE OF VOCATIONALISM™

should be concentrated. The Office
Education has funded e deveiopmuens
of high school level curmculim
matenals m five of the | T career sty
tion “clusters.” All these acnwnes sesm
to indicate conunuanon of fadery, m-
volvement despite Sid Marlund '+ Cegur-
ture from government. The mew Conr-
mussioner. John Ouina. 14 ofasr e
scnbed as a systems mar amé ms
priorities from & curricuium stuminan:
have not yel emerged.

NEW CURRICULLUM “CLUSTERS"
NEEDED?

In examuning addinons w me -
riculum oY recent Veurs. ir s JrodansT
the: students need o g0 w0 smam. iCmessy
or something has to be givey gy W'ory
TR -
tiondl dreas have been installed 1 oaura-
ing degrees 1n many scicol $avieTRy

drug educauon, sex sducdtion. 2T arir- -

mental studies, driver educucom. 2ovrn
studies, and career educanon. X< Tuw.
some are developing ind idwecanmg
leisure educaton programs.

All these curricuium areus devwacr o7
response 10 societal mesds, Thew iz
emerging. like change asaif a0 am oae-
celerating puace. X sirong e our T
made for their nesd but tre avenus &
shaky das to thewr erficucy = Tray cunm
up the need for caution hefors 2ameT-
sive efforts are made 0 salve o€ -
lem through instrucuon.

Yet this trend also revives o1e Sues-
tion of the overdll curmcutum rEwr.2-
tion Considerable case couid e muaz
for designing what one muun: sl S
vival Swdies.” tor sxampie. The o
would include environmen.d  suches
resource scarcity. and posufator o
trol The idea of intergicoal Jesermcem:
emerges very guickly fom muuss o
extrapolations which hdve Yesr e 7
these fields.

The curnculum of e fimum: m
well be designated as strung “-oT s
broad fields as:

Career Education
Survival Studies
Learming Skiils
Cultural Awareness

i1

It 5 not vet clear whether these wouid
be the uppropriate fields, and the “Sur-
»ival Studies” nouon may be a bit strong
{or some (and thus another designation
will be used) However. it seems sensible
i0 bepm 10 concerve of better “organiz-
mg esiements” for the curnculum. A
number of vears ago. John Goodlad
found the lack of such orgamizing ele-
ments 1o be & major cnticism of the cur-
nicplum reform movement of the late
sixues. In summary. these broad fields
prz sugeesied primarily because the
schools cannot conunue to add special
subyect aress without enting up with a
sadn fragpmented instructional program.

NATIONAL POLICY ISSUES

I the preparauon of the work force
+nz vesponsibility of the schools” A sen-
sipie observation would be that this has
pesn and must be a shared responsibility
herween the schools and the private sec-
1ot Dos=s the current career education
movement imply an added fiscal respon-
sibiliny 1o the schools for such traintng?

This 15 not vet clear to me but I get
<ne mpression. for example, that the
- zmplover-based” model s not employer
sunded And this system? 1s consuming
en: federal dollars at the five sites
where 1t 1s being tried Is there a federal
nohiey which can guide school people tn
asermuning  the proportion of their
sohool budget (priority ) which should be
£iven W zareer education?

The implicavons of releasing larger
rumbers of secondary school age youth
1mio the labor market have not really
heen faced up 10 by the schools or n-

«<stny Although more interaction with
<ne real world s highly desirable for stu-
dents. and such “action learming” is
nzme advocated by many, this would
create & glut on the job market If such
1oungsiers are engaged in a meaningufl
wey m the work world, 1t seems only
tagical 10 gesume they will displace older
workers Has the attnude of unions and
upprenuceship organizations toward the
wigs huen assessed” | doubt n | beheve
the gapenence with unons will be an
sve-onener {or those who have never
dean; with the enure system used In
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highly unionized jobs and the highly
skilled crafts.

The first issue which very much
needs clarification has to do with in-
dividual career choice and our nation's
manpower needs. Young people now
presumably retain considerable freedom
(within constraints of the economic
system) in selecting a career. Awareness
of supply and demand ‘in particular
fields 1s pertinent information to many
in selecting a direction but others with a
high commitment enter preparation for
ajob knowing at the outset that there is a
great Jeal of competition n certain
fields.

In the teaching field itself, the past
five years have shown that school
enrollment extrapolations made 1n the
mid-sixties were largely ignored and too
many people at both the undergraduate
and graduate level were permitted if not
encouraged to enter teacher preparation
programs. There is currently a serious
shortage of trained people for many jobs
in industry and certain professions but a
serious oversupply in other jobs.

This suggests that one beneficial
aspect of the career education move-
ment could be the development of a bet-
ter information system in the supply of
and demand for workers tn the various
fields. It is not inconceivable that the
rapid rate of technological change will
compel many young people to enter

IMPACT ON INSTRUCTIONAL IMPROVEMENT

fields other than the one in which their
real interests lie.

SUMMARY

The career education movement, if
taken seriously by the schools, is a per-
vasive concept which adds an additional
responsibility to an already crowded cur-
riculum. Four broad fields of study were
proposed as rational organizing elements
of the curriculum—career education,
survival studies, learning skills, and
cultural awareness. These fields imply
an interdisciplinary basis for curriculum
planning. | have suggested a need for
better clarification of the extent to
which the schools should assume fiscal
responsibility for training the work force
of the privaie sector. Efforts should be
made to permit young people to have
maximum freedom in making career
choices, bit the change rate in our
society will likely compel better ways of
guiding young people into the careers
than we now have.
“Work and hving have become more and
more pointless and empty. There is no lack
of meaningful prajects that cry out to be
done but our working days are used up in
work that lacks meaning: making useless or
harmful products or scrvicing the
bureaucratic structures. For most Ameri-
cans, work is mindless, exhausting, boring,
serwvile and hateful, something to be endured
while ‘life’is confined to ‘time off." **
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CAREER EDUCATION
INNEW YORK STATE

Robert S. Seckendorf

Career awareness, orientation, and
exploration activities at the elementary
and early secondary grade levels have
been a major priority of occupational
educaticn in New York since the 1s-
suance of the Regents position paper,

Robert S. Sechendorf. Assistant Commus-
sioner for Occupational Education, New York
State Education Department, is a native of New
York Cuy. He received his BS. MA and Ed.D.
degrees from New York University.

Dr. Sechendorf began teaching in New York
City and continued in that school district unuil
he joined the New York State Education De-
partment i 1957 as a Supervisor of Industrial
Arts Educanon. In 1963. he was appomted
Chiel. Bureau of Yocational Curriculum De-
velopment and Indusinal Teacher Trainmng. The
Jollowing yvear he was assigned responsibthiy to
develop plans for a statewtde svstem of area
vocancnal education programs. He was ap-
pointed Director. Dwision of Occupanonal
Education Supervision in 1965 and continwed
thar assignment unnl lus appointment as Assis-
tant Comnussioner in October. 1966.

Dr. Sechendorf 15 a member of the American
Vocational Associaton, Nanonal Association
of State Directo s of Vocational Education, Ep-
silon P Tau, and Iniemationar Honor Society in
Indwitnal Education. In addiion, he 1s an
honorary member of the New York State In-.
dustrial Arts Associanon and the Association of
Teachers of Agriculture of New York. Epsilon
Pi Tau awarded him 115 Laureate Citation for
outstanding service 10 his profession m 1958,
Alpha Rho Chapier presented him with its Dis-
tnginshed Service award in 1968, The FFA of
New York designated um an Honorary State
Farmer 1 1969, The Nauonal FFA presented
m with s Disunginshed Service Award m
1973. He 15 an active member of the Boy Scouts
of America, 15 pasi President of s local Coun-
cil. Chairman of ine Nanonal Council’s Educa-
tion Relanonships Commuttee, and the reciprent
of the Silver Beaver Jor service to boyvhood.
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Occupational Education, in April 1971. In
this policy statement the Regents iden-
ufy an immediate need fr- »3a de-
velopment of career- v+ onal
experiences in the s ", e Serve
as a foundation for edqucaduonal and oc-
cupational decision-making in later
school years. The Regents policy was
soon thereafter reinforced through the
designation of career education as a na-
tionwide educational priority by the
United States Office of Education.

During 1971 and 1972 a State Educa-
tion Department committee, assisted by
selected representatives of local educa- .
tional agencies, engaged in research and
planning to determine the best approach
to implementing career education ac-
tivities in New York State. Following
thi: period of study and planning, the
Assistant Commissioner for Occupa-
tional Education issued a set of
guidelines for the development of career
education 1n this State. These guidelines
set forth criteria by which applications
for Vocational Education Amendments
support of career education projects
would be evaluated.

REGENTS GUIDELINES

The guidelines identify the Regents
position paper as the source of guiding
principles for a career education focus
throughout New York State. They
specify that career education activities
should be measurable in texms of
behaviorai objectives for approximate
key ages of students, as set forth in the
position paper. The guidelines emphas-
ize the importance of developing teacher
understandings of career concepts, and
integrating career concepts throughout
all curniculum areas, rather than estab-
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hishing special courses and special
*career education” teachers.

The guidehines set forth a list of
spectfic conditions under which Federal
funds will be utilized 1o support career
education proposals. In addition to en-
~oiraging much-needed activity in the

w centers of the State, these ¢ ndi-
¢ include assignment of prionty to
area/regional planning and development
activities and to proposals which indi-
cate development of activities over a
broad spectrum of the educational pro-
cess,e.g K-6,K-9,K-12 Another major
conditton is involvement dunng the
planning stage of key representative per-
sons concerned with the successful im-
plementation of career education, such
as. school superintendents, directors of
occupational education, elementary and
early secondary admunistrators and
teachers. curnculum specialists. gui-
dance counselors. parents. teacher
educators, and persons in business and
industry )

These career education guidelines
place the responsibility for plannng and
development of specific career educa-
tion strategies at the local and area levels
rather than advocating a particular pre-
gram design for adoption in schools
throughout the State. It 1s believed that
use of Federal funds in this manner will
encourage and assist the schools of the
State in developir. a vanety of ap-
proaches suitable . their parucular
structures. needs, and means. The De-
partment can thus concentrate s
efforts 1n the areas of inservice educa-
tion. monttonng. and dissemination and
sharing of informauon regarding the
effecuiveness of alternative approaches
in New York State and other states

In the State’s 24 career education
models, despite their individuality, there
appear to be four major areas of com-

mon effort, professional development,

curniculum development. communty
involvement, and leadership develop-
ment Professional development (inser-
vice education) and curriculum develop-
ment are viewed as inseparable tasks, a
combined process wherein admunistra-
tors, hibranans. counselors and teachers
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first undergo expenences that shake
loose their ngid methodologies before
they attempt to redirect their respective
programs. This inservice education nay
take many forms, but fundamentally 1t
should open up those concerned to the
many options available to them within
their everyday educational endeavors

PROFESSIONAL & CURRICULUM
DEVELOPMENT

One method of introducing the con-
cept of career education is bringing in
those already mvolved in career educa-
tion to interface with their peers who
havent been exposed to alternative
education There appears to be validity
to the fact that educators 1denufy more
with those in the same positton as them-
selves than to outsiders.

Teachers who have taught career
education episodes can best relate to
teachers who haven’t, administrators
can denve much from shanng the ex-
penences of other administrators who
have managed career education plan-
ning and activities, counselors whc have
already redirected their gwmidance ac-
tivities are able to better relate ways of
doing so to those who wish te change:
librarians who have converted therr
faciliues into true career resource cen-
ters can empathize with those who
haven't In brief, then. rhanged at-
utudes toward career education are best
implemented at the outset by bringing in
those who can say, I did ...—you can
do ™ a process of guided discovery.

Following this discovery process.
those concerned are in need of the tech-
nical assistance to develop a career focus
in their own educational situations. Ex-
penence here shows that emphasis need
be placed on development of perfor-
mance objectives and in helping
teachers translate performance objec-
tives into viable lesson plans. Every
teacher should have a hand in develop-
ing what he or she teaches. It is this pro-
cess of involvement that gives cred-
ibility to the learmings, which in turn s
ulumately trarsputted to the students

The f:aal phase of the program de-
velopment task 1y 'mvolving those con-
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cerned in the evaluation and modifica-
tion of their efforts. This may take any
number of forms and methods as long as
teachers, counselors and administrators
are able to measure the reliability of de-
velopmental materials and make necess-
ary alterations. Here again experience
has shown that rote evaluation instru-
ments developed solely by outside
agents are not as effective as evaluative
instruments which educators have been
involved in developing. The 24 career
education models are undergoing
evaluation with the Education Depart-
ment acting as coordinator of the
evaluative process.

In reviewing the inservice-cur-
riculum process, two facts are notewor-
thy. First, educators undergo career
awareness/exploration experiences not
unlike those which they are designing
for students. Secondly, the career
episode itself, once developed by those
concerned, is not the end product,
rather, the curriculum becomes a pro-
cess for transporting career education
concepts and awareness to others. Fun-
damentally, following an orientation/in-
service/curriculum/evaluation cycle we
have the beginnings of a whole new
cycle wherein the materials and the peo-
ple who developed them can be the
means for change in others.

The prohlem a: this stage, however, is
how to assure the readiness of those
who have been through the career pro-
cess to properly affect a change in at-
titude in others, as well as to marshall
the resources necessary for the curricu-
lar process. Clearly, if the career vehicle
is finally to move independently of out-
side influences within each school dis-
trict, training capabilities must be built
into those who will do the training.

LEADERSHIP DEVELOPMENT

This need then brings us to the final
major thrust of career education, leader-
ship development. Traditional
methodologies of administration, coun-
seling and teaching will not suffice for
the processes enunciated above. in
order for educators to interact with and
serve as trainers for their colleagues, it is
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necessary for them to acquire new skills
and new methodologies. It is to this end
that one of the projects has been design-
ing a leadership development compo-
nent which placed emphasis on training
managers of career education, notably
teachers and counselors, who can imple-
ment the orientation, inservice and cur-
riculum process.

This concept is exciting for several
reasons. It reinforces the confidence
that we have in the capabilities of many
teachers and counselors to lead. It de-
monstrates to a community the
dynamics that can take place among
educators. It frees administrators for
policy and planning leadership wherein
their real responsibility lies. It allows the
overburdened administrator to share
operational leadership with a competent
school staff. It provides a low-cost vehi-
cal for transporting the career process
throughout the school and district. Mosi
important, it establishes a climate of dis-
covery and enthusiasm among profes-
sionals that cannot help but infect the
students with whom they deal.

The degree of effectiveness of the
above total career process is proportio-
nate to the degree of commitment of the
administrator who immerses himself in
the process and stands behind change;
of the counselor who will reorder his
priorities and explore more imaginative
guidance techniques; of the teacher who
can turn away from a course of study
and exercise his or her options; of the
community which opens its doors to the
school while the school is opening its
walls.

COMMUNITY INVOLVEMENT
Regarding the community’s role in
carcer education, a great deal of effort
has been expended in bringing outside
influences into the educational process.
This is taking place in varied forms rang-
ing from involvement of individual
citizens programming their career stories
into the elementary school, to business/
industry o:ganizations running
workshops for educators. All projects
have a workshops for educators. All pro-
jects have a tie in with the local voca-
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tional advisory councils of the state.
There are many examples of internships
wherein a high school student is
released to “shadow™ a person in a cer-
tain occupation for a whole or half day.
There is no fack of enthusiasm from
the business/industry/commerce secto.s
in terms of involvement with education.
Such activities as Career Days and Trade
Fairs are usually very successful both
from the standpoint of community input
and student body interest However,
they have a brush-fire quality in respect
to longitudinal impact on the student.
The major problem is how to program a
follow up of such endeavors that assures
an everyday relationship between learn-
ing and the world of work. The entire

community aspect of career education 1s
one of the most difficult tasks because
of the traditional insulation of the school
from the outside community. yet at the
same time, a most challenging one.

But the real success of career educa-
tion can be measured only in the num-
ber of students who. when leaving
whatever level and whatever system of
education, have a series of occupational
options available to them based on their
own awareness of themselves in relation
to the world of work and who are able to
make decisions based on those options.
The prognosis for career education at
this moment is good but we've only
scratched the surface with the 24
models. There are miles and miles to go.
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Mardyn F. Macchia

PREFACE

When Sidney Marland, Jr., then
United Stites Commissioner of Educa-
tion, voiced his commitment to the con-
cept of Career Education, 1t was well
received in many quarters. The idea that
all education should be directed toward
preparation for a career has great appeal.
It has struck a responsive chord n lay-
men and educators alike. Everyone
recognizes that employment in a career
area which brings satisfaction is an es-
sential element for personal fulfillment.
The ideal is to work in an area which
enables you to use those skills in which
you excel and to be involved in activities
which you enjoy.

FOCAL POINT FOR CHANGE
Therefore, it is the goal of Career
Education to enable students to relate
their interests to possible career choices,
and thereby prepare them for a lifestyle
in which their careers are a source of
fulfillment. The ideal learning situation
1s one in which involvement on the part
of the student brings favorable results

Manilyn F. Macchia 1s Chairman of Career
Programs for the Mamaroneck (N.Y.) School
Disinict. She authored the proposal for the
regtonal prorect for which Mamaronech s the
Local Education Agency, and she serves as pro-
rect co-ordinator for the five districts mvolved

Prior 10 becoming Chairman of Career Pro-
grams. Miss Macchia raught both Enghsh and
socral studies and for a ume served as depari-
meni chairman of the 7th and 8th grade English
and Social Studies Depariment ai Elmont
Memoral High School, Elmont. New York. She
was also employed by [BM as a systems
analyst,

She holds an A.B. degree in American Area
Studres from Queens College. and an M.A m
Curriculum and Teaching from Teachers Col-
lege. Columbia University.
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for him. For some time now, educators
have been looking for an answer to stu-
dent unrest. Career Education centered
around student interests can be the focal
point of the educational change that is
so greatly needed.

Charles Silberman has pointed out
the “‘mindlessness™! that is so evident in
our schools, and we are all aware of the
student cry for “relevance” in educa-
tion. Student dissatisfaction has come
about because the student has become a
vicitm. He is a person upon whom
things are worked, for whom things are
planned, to whom things are taught. He
is rarely the subject, rarely the agent, but
often the object of activities. Often he
can become the doer only by rebelling
and creating disorder. Unlike the clien-
tele of any other business or institution,
he is rarely consulted, and he is con-
vinced because he too learns by ex-
perience, that his answers are only ac-
ceptable when they co-incide with the
answers that the teacher would give. So
he learns, not what we wish him to
learn; he learns the system.2 Those who
are able 1o grasp the system quickly can
enjoy the game, do well, and because
they receive “‘strekes™ of approval, do
not shrivel up.

HISTORY AND PHILOSOPHY

In 1969, the Mamaroneck School
System? through a community —school
effort stated the educationu! goals for
the district. *For many students .he con-
tent of traditionally structured high
school courses seems meaningless and
unconnected with the students’ day to
day experiences. Such students often
‘drop out’ from school either by actual
failure or by relegating their learning to
a superficial and meaningless ex-
perience.”™
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The need that most students have 1s
the need 1o see the purpose for what
they are learmng. To have students see
the purpose of learning, 1t must be rel-
ated to their nterests At the same time,,
the students must become active partici-
pants in the educational process. This 1s
not to say that learning should become
whimsical  Students wish to relate to
reality, occupations and the training
they require are real and necessary

Otten young people reject theory as
dull and refuse 1o leasn 1. We believe
that (f theory and practical expenence
are gained simultaneously whenever itis
feasible, students will see purpose In
what they learn and will respond in a
posiive manner Driver education 1s a
good example of the wilingness of
young people to learn theory when they
see the need for 1t

BACKGROUND OF THE PROJECT

In response to the community’s re-
quests as they were stated in the Educa-
tonal Goals effort, 1n 1971 the
Mamaroneck Public Schools created the
position of Chuairman of Career Pro-
grams. The responsibility of the chair-
man s to develop Career Education cur-
riculum, K-12 In an effort to establish
gutdelnes for curriculum development,
and at the request of the Superintendent
of Schools a five year plan was de-
veloped. That plan became the basis of
the project proposal which was funded
by the New York State Education De-
partmentin 1972 The five year plan for
Mamaroneck was re-drafted to meet the
guidelines issued by the State Education
Department The most significant
feature of the guidelines, in fact, the
only item (other than format) that was
not met by the onginal plan, was the re-
quirement for a regional approach

Because the origindt Mamaroneck
plan placed so much emphasis on com-
munity partapation, local school dis-
tricts with whom Mamaroneck 1n effect
shared a communny. were approached
After reviewing the plan, the districts —
Rye Neck. City of Rye, Portchester and

ERIC
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Ridge Street—joined Mamaroneck to re-
quest tunding

GROUP PROCESS

The expected objectives of a regional
approach turned out to be the ones
which we achieved. Each district had
achieved certain goals (prior to funding)
which we have shared In addition, we
share each project goal as it 1s achieved
Rather than *beginning again™ or
duplicauing effort we take advantage of
the expeniences of our colleagues. This
does not mean the arbitrary imitation of
A program.

It should be inserted at this point that
one of the objectives of our project 1s
the formulavon of goals by students,
staff, and community members
Therefore, any program that 1s adopted
1s altered so that 1t sutts the particular
school commumity it serves. If the goals
and the resuling programs are not
clearly related to student interests—
(vocational, avocational, or those that
center on knowledge and/or skills for
“better™ daily lhiving) they have no
meaning to the learner and school
becomes centered around the teacher
rather than the student.

In addition, there 15 an honest ex-
change of ideas All the aspects of shar-
ing are umique because of the depth of
the relationship that has developed
among the supervisors The latter was
achieved through the use of outside
consultants as trainers.,

At the outset of the project, the
supervisors along witn selected repre-
sentatives from cach district, partici-
pated in leadership trining workshops.
These participants were trained in the
use ol various techmques. For example,
a procedure called Group Analytical
Planming (GAP)S was used extensively.
The goal of GAP 15 to form a cohesive
planning group to formulate an action
plan 1n the form of peiformance objec-
tives. The group received and reviewed a
detaled written descrniption of GAP. The
consultants then led the groups through
the process using the project goals as the
focus. As a result, we learned the pro-
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cess and at the same ume formulated
our own performance objectives. This
resuited i an an-depth analysis and
refinement of the philosophy and goals
ol the progect More important. each
participant became more comnutted (o
the outcomes (nerformance objectives)
Our meetings now are extremely effi-
cient While we do not always agree. we
do know cach other betier. understand
each other’s goals and tully accept and
respect cach individual’s position. The
approach we used has resulted 1n the de-
velepment of leadership skills for the
supervisors. as well as a more thorough
understanding of the goals of the pro-
Ject In addition, the continual use of
clearly stated performance objectives
has provided the group with specific
direction and 4 concrete evaluation plan
which 1s literally built into the process.
While we learned to use a variety of
training strategies. the one strategy we
became vompletely comnutted o was
the one used on us, 1 ¢, learning through
doing Therefore. we used the same ap-
proach when formulating plans for the
inservice education of teachers.

METHOD —-INSERVICE EDUCATION

Rather than run formal courses of in-
struction, we solicit the participation of
teachers in the development of cur-
riculum. Teachers are offered the op-
portunity to develop units of mstruction
for use 1n their own classrooms The
leadership group has developed require-
ments for receiving remuneration or
credit which are set down as perfor
mance objectives for inservice training.

The teachers are given these
guidelines during their initial bniefing. If
the teachers accept the performance ob-
jectives, they wnite (under the direction
of aleader) a curniculum plan to suit therr
classroom needs.

While the general guidelines and per-
formance objectives are imposed by the
project supervisors. they are {lexible
enough so that they do not restnct
teacher made goals. Hence. the staff
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members 1nvolved 1n curnculum de-
velopment have a sense of propnetor-
ship 1n the program More important.
the goals of the project are achieved
while the individual needs and objec-
tives of teachers are met The same ap-
proach 1s used in all the schools of the
project, yet cach district keeps its
autonomy

In keeping with a systems approach,
every umit has an evaluation plan built
into it The objective is to encourage
teachers 1o use evaluation as a means of
assessing and reassessing the outcomes
of the unit every time 1t 1s taught. The
curnculum should, therefore, become a
vital document, constantly adjusting to
change.

At the ume of this wnung, the units
written during the first year of the pro-
ject are being piloted by the respective
authors Before the end of the school
year, based on the classroom testing. the
teachers will revise the onginal units,
andn this way wiil complete their inser-
vice training.

Combining curnculum development
and inservice training in this way make
both components continuous Virious
units are at various stages of develop-
ment. and new 1deas may be imtiated at
any time

COMMUNITY RESOURCES

One of the major elements of cur-
nculum revision for Career Education 1s
the use of community resources.
Various attempts (o use community
resources in the development of new
curriculum materials have resulted 1n
staff members and students reahzing
that visiors and visits do not in them-
selves improve instruction No one com-
ponent of any philosophy 1s effective
unless it 15 combined with other
strategies to bring about the desired
effect or change.

Because we need and want the use of
community resources. it does not
necessarily mean that they are withng to
serve us. In a television interview. the
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president of a large network was asked
why he did not do more in the way of
educational programming His response
was, “We are in the business of enter-
tainment, not education.” There are
quite a few public spinted community
members who will give schools the
benefit of their time and experuse, but
for the most part they must clearly see
the need for their services

Teachers have to understand that
community members have reasons of
their own for participating in school pro-
jects. There are many who find the ex-
perience unrewarding. While a well
organized, intelhgent approach to deal-
ing with the community can improve
the latter, educators must be ready to
receive some negative response.

In our project we have been helped in
this area by a group of volunteers led
and organized by the director of the
Youth Employment Service of Larch-
mont-Mamaroneck (YES). YES is
funded by the United Way. Originally,
the group restricted 1ts work to the
employment of youth. In that effort,
they truly “learned the community™, its
needs, 1ts objectives, what it could do,
and what it would not do. YES, in its role
as an employment agency, has loyalties
to both the students it places and the
employers who hire them. In this role,
YES forces reality on the school com-
munity. For example, we as teachers
want to give every student, no matter
what his capabulities, a ““chance.” While
YES 1s in agreement, they still have a
responsibility to provide the employers
with a suitable employee. It should be
pointed out that the student is also pro-
tected against any employer who would
exploit young people.

Partly as a result of the emphasis on
Career Education and partly because
they themselves are committed to the
use of commumity resources in educa-
tion, the Youth Employment Service has
taken on the responsibility of being a
clearing house for our community
resource file. They are currently updat-
ing the existing file and are serving as
liaison between the school and the com-
munity resource.
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The latter function, we are finding, is
cruciai. Having one clearing house to
make community contacts can save the
school from a great deal of embarass-
ment. As the use of community
resources grows in popularity, one
resource who 1s contacted frequently in
a short period of time by what he con-
siders to be the same source, the school,
can be “turned off.” The school appears
to be inept, and can be criticized for lack
of internal communication.

A central clearing house frees
teachers from the task of making con-
tacts, a service they appreciate.
Naturally, since YES is very expert, they
can become a valuable source of infor-
mation to the teacher who is seeking to
identify a resource. Finally a follow-up
1s done on every activity. The purpose is
evaluation, so that both the teacher and
the community resource can be helped
to improve the quality of the experience.

The result of the fulfillment of the
above procedures is an efficient opera-
tion that promotes the concept involved.
The community resource after he leaves
the school is not left in limbo. He gets
some feedback regarding his contribu-
tion. As a result of the entire process,
the community becomes a vital and in-
tegral part of the program, not a frillor a
fringe benefit.

The concept of Career Education as it
has been outlined by the United States
Office of Education and later by the
New York State Education Department
is sound, and it is timely. Like any in-
novation its success depends in large
measure upon the manner in which it is
fostered. However, the most critical
aspect is whether or not it answers the
identified needs of the students, staff,
and community it serves.

We believe our approach — using the
group process, answering teachers’ cur-
riculum needs, effectively utilizing the
community, and most important, creat-
ing a program which makes student in-
terests the focal point of change—will
bring us closer to the answers we seek.

0
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INDUSTRY COOPERATIVE
CAREER EDUCATION:
A DISTRICT MODEL

Donald M. Clark

Career education, hke other major
educational movements in our history,
will succeed or fail at the local level on
the basis of the appropriateness of a
school district's objectives, extent of 1m-
plementation within a system, amount
of resources allocated to the effort, and
the type of hinkage to the community
base A delivery system that 1s designed
with these factors as its foundation pro-
vides a distnct with a realistic oppor-
tunity for infusing career education con-
cepts into the regular program

Before examining each of these fac-
tors in more detail, let me suggest an
operational definiuon of career educa-
tion which serves as a baseline for

‘spemflc program planning and imple-

mentation. Career education 1s a broad
educational process in which students at
all levels receive informaton and gain
expenences designed to prepare them
for a producuve role 1n the world of
work. As a “*process”, career education,
as an integral part of the total educa-
tional program, 1s subject to change n

Donald M Clark 15 the Director of the Oth-
ce of School-ndustry Cooperation. Board of
Educaton. Niagara Falls, N'Y and the Execu-
tve Director of the Niagare Falls Area Indus-
irv-Educanion Councill - Prior 10 s current
assignment, Dr. Clark was director of the
Center for Econonuc Educanon, State Univer-
suv College ar Buftalo.

In April 1973 the Executve Commuttee of
the National Associaton for Industry-Educa-
ton Cooperation elected him Exccutive Direc-
tor Dr Clark's magor imnterests are i the fields
of carcer education, mdustrv-education
cooperation. and economic education. He s a
rado news commentator and has hosted a num-
ber of public mformation series

response 1o the current and anticipated
conditions in the marketplace
Educational planners must become
sensitive to the technological, man-
power, population, and income changes
affecung occupations. They need to
adopt a marketing approach that con-
siders both area and nautonal occupa-
tional needs. Reliable occupational data,
therefore, 15 essential in the planning
process. The objectives and strategies
selected for implementing career educa-
tion at various grade levels will reflect
the priority assigned to gathering reliable
data from the marketplace. This sug-
gests a systems approach in the planning
and designing stages of « comprehensive
career education model at the local level

STAFF DEVELOPMENT OPTIONS

Implementing career education 1n a
district requires an extensive staff de-
velopment effort involving faculty, ad-
ministrators, counselors, and libranans.
In-service education on a team basis 15 a
prionty consideration. A typical de-
monstration project in career education
which includes only a small percentage
of local school personnel will not pro-
vide the impact within the distnct’ for
the long-term. Rather, a commitment of
reswurces for a continuing systemwide
stafi development program 1s necessary
in 1implementing selected career educa-
tion objectives.

A reahstic approach 1o an in-service
program for K-12 personnel would in-
clude the following: an understanding of
the need for career education primaniy
through an analysis of area and national
occupational trends, msight nto the
school-based and other national career
education models, the carser cluster
system, performance objectives, infu-

22




SCHOOL — INDUSTRY COOPERATIVE CAREER EDUCATION

SN process. needs assessment of self-
concepl. and unihzauon of commumity
resources. and developing shd/in imple-
menung career education into the regu-
lar curnculum

The ~need™ and “insight™ phases of
the program consist of a semester series
of conferences for both elementary and
secondary school personnel held at
Vanous arza sites emphasizing the com-
munily based aspect of career educa-
uon Those career clusters which con-
stituie the major poruion of the area’s
economic base are examined in depth
with the parucipation of representatinves
from e prvate and public sectors.
affording educators an excellent >ppor-
wnily in understanding the career
ciusier concept Employees at different
orgamzational levels are interviewed by
scnool personnel for specific informa-
1:on periaining to their occupations Re-
preseniaines from the business com-
mun:, labor. government and coilege
and unnersity faculties consttute the
mnstructional staff for this semester’s ac-
VY

The frl.owing semester’s in-service
program focuses on desveloping skili i
ass2ssing needs of swdents and for-
mulaiing objecines for career educa-
on. prepanng and teaching lessons in-
fus ng career education concepts nto
i~2 rfgu’»ar curriculum, and incorporat-
g TR car2er cluster system in j2drning
wMis Par c»;‘ams from the previous
‘s staff development program
nferances 4t their schools
i 3 Career Educaton Implemen-
R Te m{CE I Tiapproach Admin-
8irators, leschers counselors hibrarians
nd parents form 2 “consortum of
ffor™ in implementing 1 gompreh‘.n-

Otheran- sar\ue activities with simi-
far objectives that can be devzloped for
disinict personneal are semmer Indusiny -
Educauon Institutes. Commumity

esources Workshops. programs in
worid-of-work economic education
career awareness for the elementary
grades. and career development for sec-
ondard school subjects The secondary
“-““‘ projects nclude a pracucal ap-
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phicaucn of concepts and pnnciples
taught in science. home economics,
math. business, and industrial arts
Teachers are also oniented to careers and
job skills associated with their specific
discipline.

STRENGTHENING CAREER
GUIDANCE

The career guidance function in the
local system can be strengthened
through in-service education for coun-
selors. Emphasis would be on informa-
tuon about the opportunities, employ-
ment polictes. and conditions 1n each of
the major career clusters. Conferences
scheduled at the stie of area p:ivate and
public organizauons focus on the
linkage of the schools 1o the commumity
base. A career information center
located in the guidance office of a sec-
ondary school provides a clearinghouse
where students can learn about broad
fields of work. be helped to see the rela-
nonship of these fields of work. and to
understand the significance of career
planning. This center reinforces the
C.E L.T. approach by developing a close
working relatonship among staff and
faculty 1n the school.

A 1ask force of volunteer career con-
sultants organized into career clusters
can be an effective resource for imple-
menung career educauon at all grade
levels. A survey of area prnivate and
public organizations will 1denufy com-
munmity resource people who are willing
10 assist students 1n ircreasing their
knowledge of specific job cmployment
and curricular choices. A directury of
these consultants will provide school
personnel with an invaluable resource
for a wide variety of projects.

DEVELOPING AN INDUSTRY-
EDUCATION ALLIANCE

Throughout the local career educa-
uon effort. effective uthization of com-
munity resources 1s 4 priority considera-
ton A machamism is needed to *mobil-
1ze the key resources of a community,
develop plans for then efficient alloca-
ton. and provide a greater opportunity
10 achieve program objecuives™!. An In-
dustry-Educauon Council has the

23
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capabihity of channeling commumity
resources 1n support of career staff and
curriculum development and career gui-
dance

The Council, a district-wide advisory
group of decision-makers from industry,
business, labor, government, agriculture
and the professions, can work effec-
tively with educators to develop an ap-
plied approach to concepts and princi-
ples which relate classroom teaching to
the world-of-work and career fields. It
assists the schools 1n developing and
maintaiming curncuwia relevant to cur-
rent and anticipated employment oppor-
tunities

Through an Industry-Education
Council. the school district has a vehicle
for promoting and encouraging com-
munication and cooperation between in-
dustry and schools which will have a sig-
nificant impact on the quality of the
total career education program. It
follows that the “‘career education
movement cannot succeed if carried out
only within the four walls of the schools.
Success of this movement will be pre-
dicted on the active imvolvement of the
business-labor-industry community™ 2
Further, a school-industry cooperative
education program “‘will provide a con-

tinuous opportunity for educators to
become familiar with the practicalities
of the world for which their students are
being prepared™.3

Up to this point we have stressed the
importance of the involvement of the
community base in career education at
the local level. Adequate district budget
support for career education is vital to
the success of the program. The exten-
sive effort in implementing career
education discussed previously calls for
a sizable commitment of resources by a
Board of Education for the long-term. In
secking community support for career
education, school officials need to
clarify for the general public the goals
upon which education should deliver.
This will necessitate a thorough needs
assessment which will sharpen the focus
on the changing labor market and what
the schools must do in providing stu-
dents career exploration and preparation
options.

Once this step has been taken, the
district 1s ir a position to dehiver on pro-
viding ‘‘quality education”™ for all
youth—assisting each student to take
the next step in life, whatever that step
may be.
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CAREER EDUCATION
“WHERE HAVE | HEARD

THIS SONG BEFORE?”

Drane Gevy

For the school-wide superusce v ux
mimistrator who hus siecred w airms e
gospel of the resurrection of e wiry
ethic 10 his or her teacners uiegpag
career education. may you be Smmcmes
in the following manner the sync o =
novauon has played the wne rumor=am
of umes before. Not evern the stmums o3
“Hail To The Chiet™ wil yang 1cer=en
10 your umeliness and percavocns »:t
needs. Expect. instead. :1e reaczern
educators who for so many cecuass

Duane Gess 1s an assisiam grncoar i ne
Hilcrest School n Spring vailes Sew  uw
and a mother of three schini-aged “mdrm. e
holds her BA wuh ceruficanum n [mausit-w
Arts, as well as etementary educatinn ram e
State Umversiey College ar Oswean qer W& n
the field of social siudies tmm C:0 Calunn -
New York and is a candidate ior ser tucardan
Sfrom Nova Universiry

She has served as president v e Ry~
Orange affilate of VYS 45CD and < rmmim
serving on the executrve fudrd 1t ms Lanit-
non. Her membership an the _aree» stucaron
commuiree for NVYS ASCD aas ‘acmaied 1w -
volvement in warksitup sresemuatiuns o iane
and nanonal conferences jur 45CD frewes
and AASA as well as ;or semom usires
throughout the srare

Ms Gess has been pubusned 19 R.anaum
House. You & Smoking /97 amt Zin # ¢
You, a five hook readmy semes. 7T
tarest publication s Carsers. % 3upoiemen-w
Reading Program. Harcaurt Brace 577 Zne
15 @ comtrrbuning author o Spelhng Moowes 3
Harper and Row Currentfy sne & sutharmy ¢
basal language arts grogram tur vamie 3 e
and 1s consultant t thar same cmgun nr @
career educanon-consumer ¢qucatun Jrnien,

She has served as a speaker unt s
1o the Indiana Council on the Sac:at Siudies, e
San Francisco Unified Schoni Disires e Snun
Orange Maplewaud School Disiree Baar W ar-
wick and Mitche'! on PPBS, anu e Woanntun
Teacher Centers.
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nkve sgen ine re-inventing of the wheel,
birglel nzve grown numb to the “innova-
uons” that are left danghng unfounded
end unwanied a few vears later,

Somewhere. back I1n my early
nzaopogical studies. ] remember being
msracied 10 always begin with positive
comments Perhaps it1s true that educa-
uonel ieadership 1s now capable of hving
=2 10 118 responsibilities as an agent of
:rx’xnn bu1 negativism concerning what
1 ﬂubm has labeled fadism has crept
i he personalities of most pracuicing
&2 :):)! peonie

It has alweys seemed incomprehen-
swbie 10 me that monies are spentn in-
wrodacimg new curnculum techmiques
w:thout provisions for total in-service
SreEpETalIOn programs When curniculum
# pnmed {or a school. 1t s most often
e funcuon of a commttee. who In
urr prves birth to other committees
T4e responstibity of these groups 15 to
wrie "eems of mimeo guides. which, as
somprehensible and valuable as they
g>: be, eventually collect dust on a
stell LUnfortunately. the only people

w0 directhy benefit from the hours of
Woupn! end research are those who
seve peen involved in the “process™. It
% T contennon that the supervisors or
sornastrators who wish 1o launch a
ILLresr sducahon program must also
tommi themselves 10 total staff in-ser-
vice, the design of which must depend
or ng stheduling within the school

L niess funds for after-school or
summet  workshops are provided by
ETEDIS 'c»r disirict budpets. or uniess ime
e st hool day s provided. this 'in-
aoveuon T, ke so many others. will be
grven superficial lip service and never
gzt full potenual

Resently. the School Admimistrators
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of Cahforma pubhished a rather com-
prehensive and well-thought-out docu-
ment, speaking to the need for career
education 1n the schools, K-12 They
gave all the reasons, the rauonale and
the theory for infusing career education
into a total curnculum. What they did
not do. and what has been so sadly
neglected in other disciplines as well, 1s
to give help to the adminmistrator on the
HOW of doing 1t. «L1s to the HOW that
this article is dedn.ated

As Mana, the waimsical nanny in
“Sound of Music™ so aptly said, “let’s
begin at the very beginning = In career
education. the “very beginning”™ comes
with “gititude™ At last. educators have
their pubhc almost 100% behind them
According 12 the 1973 Gallup Poll on
education. career education 1S over-
whelmingly favored by the taxpayer

STAFF DEVELOPMENT

lronically. the classroom teacher does
not hold such positive atutudes 1n this
arena The question then 1s how to in-
fluence a change in teacher reaction so
that class teaching will reflect the essen-
tials of the subject. The matter clearly
rests with two important elements Staff’
Development and School Resources. It
would be impractical to develop a fine
staft development program and then
frustrate teachers by leaving them with-
out handles with which to implement
the program. Conversely. all the
resources imaginable will not promote
good program if staff development
hasn't given rise to posttive attitudes.

The following attempts to fuse the
two ingrediznts in a practical approach
to developing a career education pro-
gram ir a school building.

SCHOOL RESOURCES

Within the framework of grade level,
cluster or department meetings. the ad-
mimistrator should consider providing
specified umes to “think tank™ the
values of career education

Uthize the services of guidance people.
psychologists. personnel directors and
community people to uncover the
specific needs of the curnculum area.

Role play the situation of teacher dis-
missal  Assume the job market for
teachers has dned up and they must
(a) write a histing of their own skills
(b) write the thungs they might enjoy
doing
{¢) make a hsung of possible jobs for
which they could interview

Experience has shown that teachers
have not been educated to their own
needs and skill potential nor have they
been given adequate career guidance in
thewr own hves, This is a good oppor-
tunity to work with guidance. health or
psychology departments to develop
strong self-awareness programs for their
students.

Supply teachers with hsts of people who
can be called upon to speak with classes
on various occupdtions or hobbies. Show
teac hers how to do background activities
so that children ask pertinent questions.

Use your P.T.A resources to poll
parents on employment, hobbies or
talents. They may also provide onstte ex-
periences at their places of business.

RIC

Plan for a series of field tnps and/or in-
terviews that would be applicable to
becoming aware of the businesses and
occupations 1n the community.

Make a hst and contact the local com-
munity or civic organizations whose
membership consists of local business-
men and professionals. Involve them in
your protect by speaking to them about
the purpcses of your career education
program and asking for their coopera-
tion.
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STAFF DEVELOPMENT

] SCHOOL RESOURCES

25

Make teachers aware of the many pn-
vate and public vocational schools that
are open to field trip visits by classes or
individual students. Inwite representa-
tives to your school to tell teachers what
their classes might see at their institu-
tions

Create a resource list of public and pri-
vate nstitutions that have programs
which would tie 1n with subjects being
covered by career education Give
names to contact and a brief description
of the program being offered.

&

Invite local college and university repre-
sentatives to your school for the purpose
of explaiming the kinds of career pre-
paration programs being of fered.

Develop a field trip hsting of colleges
and unmiversities that students may visit
to see the facilities and programs being
offered in a career area.

Provide speakers from major depart-
ment stores, factories, municipal offices
and service companies for your staff
Allow them to tell about what services
they may have for aiding 1n your career
education program.

Make a listing of approved department
stores, factories, municipal offices and
service companies along with the Public
Relations or contaci people who would
be involved in setling up wisitations to
these piaces by your students.

Run library-media awareness sessions
for your staff. Good content in career
education 15 not easy to find, but
through careful examination, a variety
of approaches should be available.

Keep a healthy supply of mulu-media
career education mate.ials in a central
locatior. Individuahization of a career
education program occurs when
children can go to a well equipped
“career center” to follow up on an in-
terest they may have

Arrange for planning time when
teachers can analyze their own cur-
riculum in relation to ow they might in-
fuse the concept of career education
into their own teachiny styie. Prescrib-
ing curniculum for every teacher is
almost like expecting that all children
will understand and perform in the same
way.

Through an analysis of their own needs
and the creation of their own career
education curnculum that will most ad-
vantageously infuse through iheir
already crowded day, teachcrs niay sub-
mit these ideas to a “Career Education
Bank™ for distnibution to other teachers
who may find it a handy resource.

.

Help familianize teachers with ihe use of
newspapers, magazines, textbooks and a
variety of other material in the teaching
of a career education program infused
through subject areas through in-service
work.

ERI
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The materials shown can be used for
making student activity folders which
have potential as being part of a perma-
nent file for student use. Along with ar-
ticles, pictures, etc. plvccd oin the folder
would be inquiry questions for research
and activity orierted projects.
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STAFF GEVELOPMENT

SCHOOL RESOURCES

Bring back graduates who have suc-
cessfully entered varnous occupations.
They may speak at faculty meetings and
help teachers clanfy those points that
helped the student in the decision mak-
ing process. This may help teachers to
deal with problems confronting their
own students. .

Keep a record, as a resource list, of
former students now occupied in suc-
cessful careers. Their presence in a
classroom makes u far greater impres-
sion than a person further removed
from the world of the student.

Demonstrate the value of visual stimuh
through instruction of effective use of
classroom walls as bulietin boards or
physical areas as carreer centers.

Each classroom and the library-media
center should have a resource center for
career education materials. These may
be provoking bulletin board displays, ac-
tivitv 1deas, filmstrips, books, pictures.
or objects

There are many additional ways to
make career education a viable part of
your school’s curriculum. The above are
but a few that may add credence 1o the
Marland legacy.

The credibihty of your building's
career educztion program is dependent
upon the acceptance of the philosophy
that schooling in of tself is nor the only
valued end in the educational process.
Rather, it 1s a commitment to the ideal
that the schools and society as a whole
have an obligation to prowvide every op-

Aruitoxt provided by Eic:

portunity for students to be exposed to
every aspect of the working world in
order that education becomes a means
to an end that provides self-satisfaction,
financial independence and a contribu-
tion to our society.

You've heard all this before? So have
I! However, as long as we are not strong
enough 1n our decisions to do something
concrete, comprehensive and con-
tinuous, the band will go on and on,
playing the same old tune. ..
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Salhv Evans

The quest for effective teacher
evaluation tools and techniques has
marked th: tield of education since 1ts
early devclopment At a ume when the
principai represented a “father image™
or a "mother tigure™, teacher evaluation
wdas ilandled as a parent-child relation-
ship The authonty of the parent was
never openly challenged, nor were the
rights and/or prerogatives of the
teachers everasserted For this reason, a
purview of old Board of Education rul-
ings reads hike high camp Every aspect
of the teacher™s hfe was monitored and
the hine between one’s professional and
private life was blurred to the point of
non-recognition  Judgments regarding
adherence to these rulings were swift
and lacked review by any imparual
source. As school systems developed
1Into more sophisticated institutions,
many of these histonical traditions per-
sisted These patterns remained, by and
large, until the advent of ‘‘teacher

Sallv Exans s an assistant principal - at
Lakeswde School, Merrich New York

Dr Evans has also been the Director of T
District regional Tule 1 Progect tor siv and one-
halt sears She hay taught all the clementan
erades except first grm/(' m her eleven vears of
teachmy She has had an articde “nte 1= Band-
Aud or Boost? published by New York Educa-
tion

Her undergraduate work was completed at
New  Paliz Teacher's College. her LS
Brookhn College. Sinth Year Certipreate at
NY U . and Doctorate i Public Admnnstration
a NY U
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power™ and 1ts concomitant sphere of
influence Teacher realization that unity
of purpose could effect change led to
the opening of a power struggle of gigan-
tic proportions While the battle persists,
the basie alteration of relationships 1s
both deep-rooted and widespread No
longer are managenal rights and pre-
rogatives unchallenged and the day of
adminstrative ‘command”™ has ended.
This remains the case 1n spite of a
flooded market-place in which teachers
outhumber jobs by astronomical propor-
tions, school populations are generally
dechining at a rapid rate and changing
career patterns are resulting in a lack of
turn over and the reduction of teacher
mobility.

It s against this background that the
question ol teacher evaluation nust be
viewed Evaluation goes to the heart of
job secunty whether actual or psy-
chological and, as such, serves as a fer-
ule field for continuous skirmishes bet-
ween administrators and teachers The
“cooperative” development of evalua-
tion nstruments (as a result of joint
committees of teachers and administra-
tors) has become one more hattle-
ground in which basic assurances are
sought by teacher groups. It 1s part of
the conunuing effort 1o define con-
straints and set hmitations on adminis-
trator power. The tnstruments them-
selves are often developed in such a way
as to direct the content and substance of
classroom observations  Further, they
are frequently looked upon as instru-
ments with potental for teacher grie-
vance. As such, the evaluative tool itself
has become an important delimiting fac-
tor In the attempt to assess teacher per-
formance.
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1t s precisely because of the nature
of current evaluaton formats that 4
clear understanding of the purpose of
such an instrument should be para-
mount 1o an admimistrator To the extent
that an existing nstrument can be
adapted 1o reflect the essence of the
supervisory process, careful use of such
instruments should include as many of
the major 1tems as possible that serve as
a guage of performance Although there
are additonal components that can be
added, as well as a host of peripheral but
related ones, the tollowing list repre-
sents 4 fundamental approdach 1o teacher
evaluauon.

Tramms

Level of pre-service traiming and us

apphication

Continued schooling and parucina-

tion in in-service work

Personalinn Mamtestations

Relationship to students, parents and

colleagues )

Recepuvity to supervisory guidance

Role Defrnition

Clarity of individual role and seli-im-

age )

Relauonship of individual role de-

fintuon to the school and the com-

munity

Service Level

Pre-tenure

Post-tenure

Curricttum Design

Planning and Implementation

Student assessment and record heep-

uig

Strategy development

Reporung to parents

Potential tor Growth

Self-assessment

Responsiveness to direction

Pursuit of professional goals

The 1tems listed herein can only be
utihized correctly when the factor of
teacher vanabihity 1s taken into account
No supervisory guide can be considered
as a standardized set of expectations
The supervisory descripion must rellect
the key elements cited above and ue
them closely to the goals of the evalua-
tion process. Each item plays a greater or

less important role depending upon
length of service. previous supervisory
contacts and formalized reports and the
number of required observations at each
level

Trammg— Assessment of the quality
of teacher educaton should be made in-
ially prior 1o the hirnng process A
school expenencing a poor showing of
reading scores should seek people with
experuse in the area of reading. Where
program needs and emphasis differ, the
fledghng teacher should be able to offer

“training commensurate with the 1den-

ufied curriculum needs of the program
1t is important. therefore, that adminis-
trators be famuliar with the nature of col-
lege and unmersity programs so as (0
make a correct Judgment of course con-
tent.

Personahiy  Mantesiations— The crux
of 1nterperscnal relationships centers
around the teacher’s ability 1o relate
positively to both colieagues and chents.
as well as to supervisory personnel
Since each relationship has its own set of
properuies. the abihity to relate well to
every segment of the school-community
ts of major importance.

Role Detmition—11 is an old axiom
that incorrect role perception serves as
the bazsis of conflict more often than in-
herent environmental conditions. For
this reason. the extent 1o which in-
dividual role perception are tncongruent
with the role expectauons we find a
valuable predictor of potenual confhet.
1t 18, therefore. crucial that the role ex-
pectations be made clear to the teacher
and that teacher needs and percepuions’
be made hnown to the administrator

Service Level—Pre-tenure teachers
generally require a supervisory telaton-
ship of greater intensity than most
tenured personnel While specific
teachers with tenure may need atten-
ton. 4 good poruon of supervisory
energy and shiils should center around
newer teachers In this way. a fair judg-
ment may be made regarding recom-
mendauon for tenure or dismissal The
number of formalized observauons
should be greater at ths level and a good
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deal of’ ume should be devoted to ex-
ploratory discussions which allow the
neophyte teacher to crystalhize phitoso-
phy and technigue as a reflection of cur-
riculum goals,

Curricilm - Design—Central 10 the
evaluation of teachers 1s an understand-
ing and tdenufication of the curniculum
continuum envnciated by the local
school district. Where school systems
are hazy in therr own idenuficauon of
currtculum design, evaluation takes on
the charactenstic of subjective “impres-
sions”. The wntten formalization of
such an evaluation fails 10 adequately
serve as any hind of indicator of teacher
performance 1n terms of strengths and
weaknesses,

Potential for Growth— This last catego-
ry pulls together all previously cited
items in that it taps the essential human
ingredient necessary to continue good
work, 'mprove weaknesses and ac-
curately guage one’s own performance
in the light of self-imposed standards

Looking at the basic supervisory
components as they relate to currently
existing instruments. 1t 1s clear that an
effort needs to be made to mienect key
factors where formats are hmited Many
evaluation instruments are hittle more
than a mechanical hsting of tems and/or
behaviors that have hittle relationship to
the essence of teaching. Such forms are

Q
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becoming more prevelant as the
cooperative effort of teachers and ad-
nunistrators lead to conflict avordance in
the creauon of new instruments While
this development may help tobring back
harmonious teacher/administrator rela-
tonships. it is difficult to see how 1t will
improve teacher performance and allow
for growth.

The cnuical question 1o be faced by
supervisors 1s how to utilize an existing
instrument to accurately reflect those
important factors that have been den-
ufied as going 1o the heart of the evalua-
tion process. In order 1o do this, the ad-
ministrator must possess certain basic
understandings that would permit the
“opening up” of a limited ool so as lo
capture a true reading of teacher perfor-
mance. For example. the administrator
must have a sense of awareness of the
interactional process between the
teacher and student, be knowledgeable
about organizational life with its
authority and hierarchual structure, and
possess those affective skills that lead
inexorably to the implementation of
conceptual understandings In other
words, a relatively hmited instrument
can only do the job when a highly com-
petent admingstrator can recognize how
that instrument must be adapted to
fashion a worthwhile format for teacher
evaluation
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LOOKING AHEAD

The Spring Issue will have as its theme " Priorities For Change.” It will ex-
press the thinking of various educators stating their ideas without any of the
well known restraints and/or limitations. This issue will be edited by a newer
member of our committee, Louise Boedeker.

The Summer Issue will be developed around the theme *'Institutionalizing
Curriculum Change,” edited by Elaine Block.

A future theme, ** Values and Teaching” will be edited by James Beane. This
issue will present articles in general and specific terms dealing with the affec-
tive domain, especially the operations of **Valuing™ in the teaching/learning
process.
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Below 1s a listing of past 1ssues of IMPACT Copies of each issue are available as follows ONE TO
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number (use form on bottom of page 31).
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